13/05/2019

A practical
application of

What the
research

rubrics and
outcomes in
Canvas.

says ...

Business
Masters

THE UNIVERSITY OF

AUCKLAND

NNNNNNNNNN

E:\Rubrics\PPT for Canvas Townhall presentation 2019 May © Una Lightfoot Learning Designer GSM




13/05/2019

Nudge Nudge Wink Wink A Rubric
say no more?!

Very Creative Creative Ordinary/Routine | Imitative

Variety of ideas |deas representa ldeas represent ldeas represent ldeas do not
and contexts startling variety of important concepts important represent
impartant concepts from different contexts = concepts fromthe | imporant
from different or disciplines. same or similar concepts.
contexts or contexts or
disciplines. disciplines.

Thaler & Sunstein (2008)
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GRADING RUBRIC

PROBLEM 1 (TOTAL POINTS: 10)

OBVIOUSLY HAD NO
CLUE BUT GAVE T

GOT CORRECT USED CORRECT
ANSWER: 10 PTS FORMULA, BUT MADE
MATH ERROR: 8 PTS
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FORGOT TO PUT THER
NAME ON THE TEST:
-100 PTS

JORGE CHAM © 2010
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“A well-designed rubric is an effective
communication tool. It emphasizes the
important skills or concepts to
demonstrate. It provides criteria for
evaluation”(Rippe, 2009).
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Nine principles of assessment
The nine principles of assessment that underpin the new policy and procedures are:

1. Assessment is learning-oriented through tasks which require the understanding, analysis, synthesis and/or creation of
new information, concepts, and/or creative works.

2. Assessment design is coherent and supports learning progression within courses and across programmes.

3. Assessment tasks are demonstrably aligned with course-level learning outcomes, and programme and University-level
Graduate Profiles.

4. Assessment is reliable and valid, and is carried out in a manner that is inclusive and equitable.

5. Assessment practices are consistent and transparent, and assessment details are available to students in a timely
manner.

6. Feedback is timely and provides meaningful guidance to support independent learning.

7. Assessment design and practices support academic integrity.

8. Professional development opportunities and guidance related to the design, implementation and moderation of
assessment are available to staff.

9. Assessment is manageable and quality assured
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Nine principles of assessment

The nine principles of assessment that underpin the new policy and procedures are:
1. Assessment is learning-oriented through tasks which require the understanding, analysis, synthesis and/or creation of

new information, concepts, and/or creative works.
2. Assessment design is coherent and supports learning progression within courses and across programmes.

3. Assessment tasks are demonstrably aligned with course-level learning
outcomes, and programme and University-level Graduate Profiles.

4. Assessment is reliable and valid, and is carried out in a manner that is
inclusive and equitable.

5. Assessment practices are consistent and transparent, and assessment
details are available to students in a timely manner.

6. Feedback is timely and provides meaningful guidance to support independent
learning.

7. Assessment design and practices support academic integrity.

8. Professional development opportunities and guidance related to the design, implementation
and moderation of assessment are available to staff.

9. Assessment is manageable and quality assured AUCKLAND
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Types of Rubrics




Brwll{as} in Bul= Sirﬂla-PninJr Rquit

Food:

All food is at the correct temperature,
adequately seasoned, and cooked to
the eater’s preference.

Presentation:

Food is served on a clean tray, with
napkin and silverware. Some
decorative additions may be present.

Comfort:

Recipient is woken gently, assisted in
seat adjustment, and given reasonable
time and space to eat.

THE UNIVERSITY OF Masters
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Breakfast in Bed: Yolistie Rubric

All food is perfectly cooked, presentation surpasses expectations, and recipient is kept

4 :
exceptionally comfortable throughout the meal.

3 Food is cooked correctly, the meal is presented in a clean and well-organized manner, and the
recipient is kept comfortable throughout the meal.

2 Some food is cooked poorly, some aspects of presentation are sloppy or unclean, or the
recipient is uncomfortable at times.

1 Most of the food is cooked poorly, the presentation is sloppy or unclean, and the recipient is

uncomfortable most of the time.

14

(Gonzalez, 2014)
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Breakfact in Bed: Amljlm Rubric

Mast food is colder
or warmer than it
should be, is under-

Some food is colder
or warmer than it
should be, is under-

All food is at the
correct temperature,
adequately seasoned,

All food is perfactly
cooked and seasoned
to the eater’s

and crowded during
the meal.

adjustment, or there
may be some rushing
or crowding during
eating.

time and space to
eat.

Food or over-seasaned, ar | or over-seasoned, or | and cooked to the preferance,
is under- or is under- ar eater’s preference. Additional
overcooked. overcocked. condiments are
offered.
Ware than one item | Tray, napkin or Food is served on a Food is served on a
(tray, napkin, or silverware may be clean tray, with clean tray, with
i silverware] are dirty | dirty or missing. napkin and napkin and
BT missing. silverware. Some silverware. Several
decorative additions | decorative touches
may be present. are added.
Wake-up is abrupt, Wake-up is Recipient is woken Recipient is waken
little to no help with | somewhat abrupt, gently, assisted in gently and lovingly,
seating, and the racipient may seat adjustmeant, and | assisted until seating
recipient is rushed struggle with seat given reasonable is just right, and given

zbundant time and
space to eat.

(Gonzalez, 2014)
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Advantages- the use of a rubric can:

1. contribute to consistency of
marking (Hack, 2013).
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Advantages- the use of a rubric can:

1. contribute to consistency of
marking (Hack, 2013).

2. save time by reducing the number
of lecturer comments.
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Advantages- the use of a rubric can:

1. contribute to consistency of
marking (Hack, 2013).

2. save time by reducing the number
of lecturer comments.

3. assist students to know what is
expected of them (Bloxham &
West, 2004) .

A A A
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Advantages- the use of a rubric can:

“...the fact that rubrics — by definition — include descriptions of student

1.

contribute to consistency of
marking (Hack, 2013).

save time by reducing the number
of lecturer comments.

assist students to know what is
expected of them (Bloxham & West,

2004) .

help students become more self-
regulated learners and thus make a
more critical analysis of their
progress (Reddy & Andrade, 2010).

performance at different levels of quality, means that there is an inbuilt w

‘feed-forward’ feature in all Rubrics” (Jonnsson & Panadero, 2016).
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Disadvantages:

1. Creating a rubric is time consuming especially when
working out how many criteria or grades to use.

&
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Disadvantages:

1. Creating a rubric is time consuming especially when
working out the gradations of the rubric.

2. Some lecturers argue that increasingly specific criteria
statements actually cause greater levels of anxiety in
students (Norton, 2004)
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Disadvantages:

1. Creating a rubric is time consuming especially when
working out each of the components of the rubric.

2. Some lecturers argue that increasingly specific criteria
statements actually cause greater levels of anxiety in
students (Norton, 2004)

3. Torrance (2012) has observed that attempts to make
assessment fair and transparent through the use of
long lists of increasingly more specific goals, standards
and criteria have been restrictive and counter-

productive.
w
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Possible solutions:

(JUse a dialogic approach
with students

JGet students to mark
work using the rubric
and exemplars.

(Handley & Williams, 2011; To & Carless, 20[15).

Business
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In the interests of
transparency for students,
assessors and auditors |
started adding the LOs and
GP to parts of the rubric.

24




Excellent

ry good work

Good work

Needs improvement

Unacceptable

Language use
15%

GP4b
Communication
Whritten

LO 3 Apply effective
orofessional
commumnication skills in
bath written and argl
Jormats.

&« Professional language
suited to the task is
used consistently.

« Al sentences are
complete and
grammatically correct.

&« Assignment contains no
noticeable spelling or
punctuation errors.

«  [Extremely skilful use of
varied sentence
structure.

*# |deas are expressed
succincthy.

Ve

Profeszional language
suited to the task is
used.

Almost all sentences
are complete and
grammatically
correct.

Assignment contains
very few spelling or
punctuation errors

Very skilful use of
varied sentence
structure.

Ideas are expresszed
very well.

Professional
language suited to
the task is used in
most Cases.

Most sentences are
complete but some
grammatically
correct.

Assignment contains
noticeable spelling or
PURCIUSTtION errors

Use of varied
sentence structure
for the most part.

Ideas are expressed
satisfactorily if
somewhat
pedestrian.

Language is mostly suited to the
task but not used consistently.

Zome sentences are complete
and grammatically correct.

Assignment contains frequent
spelling or punctuation errors

Little use of varied sentence
structure.

Ideas through language use are
not clearly articulated.

Language is not suited
to the task.

Few sentences are
complete and
grammatically correct
with numerous
spelling and
punctuztion errors.
Erratic sentence
structure.

Language is confusad
and impedes
comprehension.

&
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N OH, YOU HAVE
ANECDOTALEVI EVIDENCE?
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What makes a quality rubric?

27

1. Clear criteria

2. Rich descriptive
language

3. Focus on positive
attainment

4. Differentiation

petween performance,

oroduct and effort

5. Universal validity and

reliability & M

THE UNIVERSITY OF
AUCKLAND
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(Bargainnier, 2003)




What makes a quality rubric?

1. Evaluation criteria
2. Quality definitions
3. Scoring strategy

(Reddy & Andrade, 2010)




1.Try it
first.

3.Look

at a few.

Eberly
Center

29

5. Write the
extremes first and
then the middle

6

2.Start with a
single point
rubric.

4. Map the rubric
to your learning
outcomes and
assessment
criteria.
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